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Chapter 1

Targets and reflections for inclusive adult education

The majority of public educational services are not intended and designed for disabled people. People without disabilities are able to broaden or develop their knowledge and personal competence, independent of their age (lifelong learning).

The demand and request by disabled people for further education services increases continuously. 

Inclusive adult education shall promote education and lifelong learning for disabled people. Furthermore, it should serve to support disabled people on their way to self-determination and it should promote and ease the access to information and communication technology.

In this chapter the aims of inclusive adult education, the contents and offers of inclusive adult education, the specific methodical didactic approach, a short description of the target group and the (social) benefits of inclusive adult education for direct and indirect users are presented.

It is taken for granted that people without disabilities are able to broaden and develop their knowledge and personal abilities at different levels, independent of age and educational background and without heteronomy. One is able to decide what one wants to learn, where one wants to learn and when.

In traditional adult education trainers work mainly with a group of people who are interested in learning more about and understanding their societal surroundings, who want to develop personally and are interested in lifelong learning. The participants are continually willing and motivated to newly orientate themselves and they enjoy trying out new things. The participation in the courses is voluntary.

These days different established public and private adult education institutions offer numerous courses in a variety of subjects. These are of high quality and standard.

However, for people with special needs there are hardly any systematic public adult education services. The reason for this lies mainly in the fact that the ability of these people to be educated and to take part in lifelong learning has long been disputed. A new attitude to mental disability and new knowledge in this connection support the right to education for people with special needs. Today, within the framework of the normalisation principle, the inclusion of adult education for people with special needs in general adult education institutions is striven for. Only when people with special needs have the possibility to develop their competencies and abilities in all aspects of life, will it be possible for them to lead a self-determined life. 

For this reason a new adult education programme in the sense of an inclusive educational programme will be offered. This programme offers people with special needs the possibility of education and lifelong learning, supports them on the way to a self-determined life and eases the assess to information and communication technologies.
The inclusive adult education model is planning to open up adult education seminars (offers) for the participation and inclusion of people with special needs who are interested in lifelong learning. Future participants will be well prepared for general adult education by means of a basic qualification. Within this basic qualification the prerequisites and necessary skills for the participation in general adult education such as; administrative and social skills as well as general learning fundamentals, will be trained. As a further support measure educational assistants will be appointed, they personally accompany the target group during the educational seminar and offer them individual learning aid.

The inclusive adult education model has the following aims:

· To guarantee the principle of equality: The same rights for all people. The possibilities of adult education must be available to all people independent of their abilities and previous education.

· It should be made possible for mentally and learning disabled adults to be able to participate in public educational services. This is a contribution to equal opportunities for disabled people.

· The social and personal competencies of individuals should be strengthened and broadened, personal perspectives should be developed further and possibly also career perspectives improved. 

· The danger of social isolation should be counteracted.

· Confidence can be strengthened and new paths opened. 

· It should be made possible to be able to make one’s own decisions on the course of one’s education and further education. Up till now disabled people have often been heteronomous; i.e. non-disabled people tell them what deficits they have and what they still have to learn. 

· The educational services should be inclusive, disabled and non-disabled people should learn together in the same course. The existing educational services are usually non-inclusive; i.e. they are either offered and implemented in special institutions or in public educational institutions they are offered as separate courses for disabled people only. Unrestricted participation instead of exclusion is striven for .

· The disabled person is given “help for self-help“. He will be accompanied on his path to a self-determined life by means of personal assistance and professional direction.

· Reservations about having contact with disabled people should be broken down, it should be made possible that disabled and non-disabled people get to know each other and learn together.

The inclusive adult education model has the following contents:

· Educational institutions that are involved in adult education (e.g. adult education centres, educational institutions) receive, by means of the handbook, fundamental advice and support in order to design their services that disabled people may also be able to participate.

· The disabled course participant will receive a preliminary training and be prepared for the participation in public educational measures. He receives a basic qualification that will make it easier for him to participate in these educational courses. For this purpose a curriculum for basic qualification was developed. 

· In addition to this training, that is planned within the framework of one or more courses, an educational CD-ROM “Basic Qualification” will be offered. Using this educational CD-ROM it will be possible for disabled people to attain the basic qualification in private study, or on completion of the course, they may use it to learn and practise fundamental contents.

· A user-friendly website (www.iam2003.com) offers all interested persons throughout Europe (e.g. public education institutions, institutions in the disability sector, disabled people) information on the subject “The path to inclusive adult education”. The Project I AM 2003 is explained and the project contents and results are introduced in summary. The participating project partners with contact addresses are named.  Some links indicate educational institutions and services, advice centres, institutions in the disability sector etc. By an appropriate design of the website it should be possible, especially for people with special needs, to obtain information about educational courses, educational institutions and advice centres themselves. 

· A curriculum was drawn up to implement the training of “Educational Assistants”. Through this interested persons obtain a fundamental qualification enabling them to accompany and support disabled people during their participation in inclusive educational courses.

Methodical didactic approach in the realisation of the above contents: 

· Participant orientation: Important for the realisation was a needs-oriented learning concept, taking individual learning interests into account and the consideration of individual living situations. 

· Learner centred /inclusion: Disabled people collaborated with specialists in the conception of the curricula (training of the educational assistants and the basic qualification) and in the development of the educational CD-ROM. This ensured a high rate of correspondence of the services with the needs, by which a high effectiveness and sustainability was reached.

· Practical orientation and true-to-life: Theory and practice should be in balanced proportions, practical usability and application was striven for.

· The acquired knowledge was tested in real-life situations. 

· Clearness: The structure and contents of the written handouts should be comprehensible, clearly structured and easy to understand. Illustrated representations and symbols ease the comprehensibility.

· Taking the group learning standard and the learning rate of the individual into account was very essential

· A flexible structure of the learning units, working in small groups: therefore active participation of individuals was ensured.

· The use of a variety of methods and media was important

· New information and communication technologies were taken into account (e.g. educational CD-ROM, website), and the use of those was striven for.

· Learning to learn: An important didactic approach was to introduce how to learn independently, without a trainer, without one’s parents, without outside help. The educational CD-ROM is an important contribution for this purpose.

The inclusive adult education model is directed at the following group of people:

People with special needs who have completed compulsory schooling and are interested in the personal continuation of their education. With support they are able to lead an independent life.  The inclusive adult education model is exclusively directed at the personal continuation of education of the individual and his wish for lifelong learning.   

In this connection professional training should be excluded.

A more detailed description of the target group can be found in chapter 2.

Inclusive adult education has a high benefit for society: 

Lifelong learning is supported and made possible by inclusive adult education. In this way people with special needs can broaden their school knowledge and maintain and develop their social competence. They can increase their independence and gain more personal autonomy. As a result of this self-esteem and self confidence are increased. 

Relationships that last long after the duration of the course can be built by meeting other people doing the same educational courses. An important aspect for both groups participating, that is; disabled and non-disabled participants, is getting to know and to understand each other. Consequently prejudices can be broken down, acceptance and inclusion facilitated. The participation of disabled people in society is made easier, the quality of life improved.

Non-disabled people often only know disabled people “from a distance”, there are very few contact situations in daily life. And there, where they do meet; e.g. at the supermarket or in public transport, non-disabled people have insecurities and reservations about them being different and this makes them reluctant to get to know and understand them.

This getting to know each other is made possible in joint educational courses, the disabled person becomes an equal partner during the course because all course participants are united by a mutual goal: 

To further one’s education.

The learning climate and the atmosphere in the educational course is different to non-inclusive courses.  

The methodic action will be more variable, new and alternative ways of teaching are necessary. The non-disabled person can in this way gather new experiences and profit from the learning climate in the group.  

The possibility for the public educational institutions to increase their services and to open access to the above-mentioned target group is offered.  

“Life-accompanying learning“ is therefore possible for everyone.

People who already work in the disability sector or who have gained experience there; e.g. during practical training in school, voluntary commitment, community service as an alternative to military service or university study, acquire a new field of activity by training to become an educational assistant.
The needs-oriented support of disabled people is ensured by the educational assistant.

Organisation / Author
Club 82 / Inge Schoch

AK / Roswitha Hebenstreit

Chapter 2

Description of the target group

At the beginning a short description of adult people with special needs is given. These individuals have finished compulsory schooling and the majority have had no vocational training but demonstrate an increase in personal knowledge or competence with a low or medium need for assistance .

The description of and interview with disabled persons as illustrative examples focus their interest on lifelong learning and in the participation in adult education courses. The importance of inclusive adult education and why inclusive adult education can ease their access to lifelong learning is shown. 

Which group of people should the inclusive adult education model address ?

The inclusive adult education model is directed at adults with a mental or learning disability as well as at

Mental impairments often occur together with physical impairments like; e.g. speech disorders, poor eyesight or a walking impediment.

People with special needs are naturally included in the inclusive adult education model.

A prerequisite is the completion of compulsory schooling of the participant, this being in most cases a remedial school for learning disabled children or a special school for mentally disabled children. The schooling should be completed, therefore the participants are, as a rule, older than sixteen.

They have a low to middle need for assistance.

Most of them work in sheltered workshops for disabled people or they carry out simple tasks in the free labour market.

Many of the described persons are able to live independently or with assistance in their own apartments.

Alternative living arrangements would be a group in an institution for disabled people or a flat-share.

In rural areas it is common that the cooperation in families is stronger and many generations live together. Here disabled adults more often live at their parents’ house and they have their own rooms and a lifelong right of abode.

Interview with an employee of a sheltered workshop for disabled people on the subject of adult education:  

In a sheltered workshop for disabled people an interview was carried out with the employees, to ascertain their attitudes towards adult education.

As an example two of the interviewees will be presented in detail. Their circumstances and comments give a detailed impression about the group of people and also explain the interest in, and motivation for adult education. 

Michael, 36 years old

He lives in his own flat. 

After attending a school for learning disabilities he completed a vocational training course. 

Following this he trained as a specialist woodworker.

After numerous failed attempts to find work in the labour market he started at a sheltered workshop for disabled people (SWfDP). He has been working there for 14 years.

He says that he is slow in learning and understanding.  

Summary of his comments 

about school and vocational training: 

· The remedial school was o.k. 

· He had many negative experiences during his vocational training course and during his training to become a specialist woodworker, also in connection with discrimination. 

He felt too much was expected of him and that he was alone because the teachers did not give him the necessary support. The training was very difficult for him.

· From his youth he associates negative experiences with the concept of “learning”.

· On the other hand he would like to learn new things, he just does not have the courage. 

About his experiences of further educational measures:

· He did his moped license. It was the same training that the non-disabled candidates had to pass. The theory was difficult, but he managed it. He is very proud of this. 

· He has already participated in many courses and seminars for disabled people through the SWfDP and Club 82. 

· He liked doing these courses, he was not alone and he felt secure.

· His parents also do adult education courses, they are not new to him and he would also like to do them.

About his interests and motivation for further education:

· He has technical interests; e.g. computer, mobile phone, Internet, all new communication technologies.

· He attempts to learn and try out things on his own.

· He would be very interested to learn a foreign language, he likes travelling.

· He would like to be up-to-date, to be able to have conversations about this with non-disabled people.

· The world changes very quickly, so much happens and he would like to be able to join in and talk about these things.

· He reads the paper and finds it important to further his education.

· Learning new things appeals to him.

About his fears: 

· He is afraid that he will not be able to keep up with the pace of the educational courses.

· He does not have the courage, he has inhibitions.

· He would like to attend inclusive educational courses, his needs and weaknesses must be taken into account.

Lisa, 39 years old

Lisa lives with her parents.

She attended a special school for mentally disabled children. Her short attempt at working as a kitchen helper was terminated as she was not able to cope with the performance pressure and demands.

She has been working in the sheltered workshop for disabled people (SWfDP) for 21 years.

She describes herself as slow and anxious, she takes more time to understand somethings. She is very reserved.

Summary of her comments 

about school and vocational training:

· She liked going to school.

About her experiences of further educational measures:

· For many years she has been doing a course at an adult education centre (Yoga).

Initially she was accompanied by a student doing practical training at Club 82. In the following year she went to the course alone, since then Club 82 only organizes the registration and transport.

· The other course participants have reacted positively to her. They had many questions, they wanted to know where she worked and were curious. She was able to tell the participants a lot. 

· She felt very comfortable and included there. 

· She has also taken part in seminars solely for disabled people organized by the SWfDP. She enjoyed these seminars and she learnt a lot. Initially she did not have the courage to go but a college convinced her and they went together. 

· Her parents have never taken part in any adult education, she had to assert herself in this matter. Her parents do not find it important.

· She knows where to find the programmes of the educational institutions (town council, Internet).

About her interests and motivation for further education:

· She is thinking about a change in career, she would like a new orientation, she might like to work outside the sheltered workshop.

· Due to her existing experiences with further educational measures she is very motivated, she would like to learn even more, she has gained self confidence.

· She is interested in subjects such as; relaxation after work, new technologies and foreign languages.

· She is looking for stimulation, exchange, sociability and contact to others, especially non-disabled people. 

· She would like to develop herself personally. 

· She reads the paper, wants to know what is going on in the world.

About her fears:

· She does not know which courses are suitable for her, she is uncertain.

· She has organizational problems, there are bad public transport connections.

· She would like to learn a foreign language, but she does not think that she is able.

· When she takes part in a new course or when she goes to a new place she would like someone to accompany her to the place of learning and also during the course. This would give her security.

The following supplementary comments were made by other interviewees: 

· I like travelling and would like to learn English.

· I would like to meet other non-disabled people. These people will also get to know me and they might understand me better, they will not have any prejudices. 

· Where I work in the sheltered workshop for disabled people I almost only have contact with disabled people and carers. 

· I have been a member of the sports society for a long time. I find sociability and friends there.

· I wanted to attend a cookery course at the adult educational centre. On registration I found out that the kitchen in the building was two floors down. It was not possible to get there with my wheelchair. Perhaps it would have been possible with an assistant. 

· I would like to do baby-sitting, perhaps there are courses where one can learn this.

Summary:

Many of the interviewees showed a great interest in further education. In some of the cases, however, fears and insecurities prevented registration for adult education courses. 

An educational assistant can give support by being present and accompanying the participant.

In the case of the above-mentioned wheelchair user who wanted to do a cookery course, the educational assistant can help to overcome structural barriers.    

It was also clear that the interviewees often showed a defensive attitude with regard to “school”. Many combine school and learning with negative experiences, with pressure to perform, with examinations, with failures.  

They clearly formulate that they would like to decide for themselves what they learn. They also do not want to reach a definite learning goal, to be examined, or to be compared with other course participants. 

They want to learn for themselves, to form friendships, to develop personally.

Organisation / Author

Club 82 , Inge Schoch
Chapter 3

Characteristics of inclusive education at public adult education or continuing education providers

First the presentation of the aims and fundamental principles of adult education and inclusive adult education gives a short description of the specific characteristics. 

The second part  concentrates on how the inclusive adult education should be put into effect and what role the coordinating institution, the public educational institution, the target group, the basic qualification and the educational assistants play .

The German Educational Council 1970 integrated the traditional term “adult education” into the “Structure Plan for the Educational System” as a definition of “further education” that is even valid today. Accordingly the institutionalised further education is depicted as “supplementary post schooling, extensive educational area”, in which the “continuation or resumption of earlier organized learning on completion of a variably extended first educational phase” takes place and should cover “all areas of life”. 

As an educational sector with its own structural and social values the further education should, according to the idea of the educational council, allow for the recognition that the abundance of personal development possibilities can only be promoted and exhausted during the course of a whole lifetime. The aim of adult education that is directed at the development of the person is consistent to “the conscious participation and contribution to the development and change process in all areas of life” 

This definition is generally valid, it does not only apply to Germany and it is directed at all adults. Disabled adults included.

General objectives and fundamental formulations of adult education: 

· Broadening of general education 

· Promotion of personal development 

· Qualification to cope with the difficulties of daily life 

· Practise in verbal communication 

· Sensitisation to music, theatre and the fine arts 

· The development of acting and structural abilities 

· The creation of areas of action for physical activity 

· The rectification of knowledge gaps and deficits in qualification 

· The support of equal opportunities 

· The facilitation of lifelong continuing education 

· The improvement of understanding of oneself, the world and society 

· To ease the change in a dynamic society 

It is noticeable that in the above list there is no need to make a distinction between purposes and aims of adult education for mentally disabled people, on the one hand, and general adult education on the other: 

In principle, educational services for people with special needs pursue the same purposes and aims that are valid for general adult education. 

Extensive, specific aims of adult education for disabled people:

· To facilitate catch-up learning 

· The development or acquisition of social competencies 

· The imparting of knowledge and experience 

· To encourage social integration, the creation of contact possibilities 

· Ideas for the organization of one’s leisure time 

· To improve the ability to adjust to changing personal and societal living conditions 

· To train abilities and skills that non-disabled people train continually and automatically in their daily life. 

Naturally this context contains all those aims that belong in the category “participation and self-determination” much more than in the category “imparting of knowledge”. These fundamental aims of this inclusive approach have already been explained in chapter 1:

· Securing the principle of equality 

· Equal opportunities 

· The avoidance of social isolation 

· The strengthening of self confidence 

· The demonstration of new life perspectives 

· Help towards self-help 

· To increase independence 

· Participation instead of discrimination 

· Normalisation 

· Self-determination 

The meaning and realisation of inclusive adult education:

In the inclusive adult education the same fundamental principles of adult education apply to all participants, these being; voluntary, self-determination and choice, as well as being treated as a partner and adult.

This allows for inclusive learning and for disabled and non-disabled people to learn from one another.

People with special needs are also able to learn and develop as adults. They are striving for more autonomy, to lead a responsible and independent life, and towards a meaningful life fulfilment.  

Inclusive adult education is a very important step in that direction.

The prerequisites have to be created that people with special needs can participate in courses offered by the public educational institutions, and this together with non-disabled people in the same courses.

In the adult education sector there are a multitude of service providers. The “adult educational centres” are widely distributed, furthermore there are private, religious and charity institutions which offer further education. Courses are offered by medical- and pension insurance institutions. Courses in general adult education are also offered at vocational training colleges parallel to the specific professional training and further education. 

These educational institutions offer a wide variety of courses. The contents and main emphasis of these courses are very widely diversified. Many courses appeal to people independent of their previous education, their skills and the amount of support they need.

For example some subjects would be: nutrition, sport and keep-fit exercises, computer or the Internet, arts and crafts, music, foreign languages, health, self-defence.

How should/can inclusive adult education be put into 

effect ?

1. Coordination of the Inclusive Adult Education

One partner organization has to coordinate the inclusive education, organize and plan, establish and maintain contact with the educational institutions, inform the target group about the available services, to clarify the financial conditions as well as opening the innovative services to the general public. The coordination can be undertaken by a public educational institution or an institution in the disability sector. Experience has shown that the latter is more advantageous because institutions in the disability sector have direct access to the target group of disabled individuals as well as the educational assistants.  

2. Information for the public educational institutions and their course tutors:  

Public educational institutions and their course tutors will be fully informed about inclusive adult education and the target group. The fundamental principles of inclusive adult education will be imparted, the contents of the “basic qualification” will be especially explained and the tasks and functions of the educational assistants will be clarified. 

A special challenge for the course tutor arises from the demand, on the one hand, to communicate in an adult way (partnership between the teacher and the learner, participant orientation, independence, self-determination) and the necessity to take note of the participant’s biography and to include the social surroundings. The course tutors in public educational institutions are not normally specially trained for the disabled sector. Some course tutors do not have any pedagogic training but hold courses due to their specialisation or professional qualification.

Therefore the educational assistant plays an important role. He can support the course tutor, ease the learning to understand each other, and to break down insecurities on either side. 

3.  Information for the target group people with special needs:
Participants in the adult education are people with a low to medium need of support. The potential participants should be informed in their working surroundings or by their responsible institution about the inclusive services, detailed information, the cost and the possibility of the basic qualification. . The course is chosen by the participant voluntarily according to personal interests. If at all possible the participants are to choose their own educational assistants, someone who they can trust or who gives them security. It is important that there is always a contact person in the disability institution to be at hand when possible problems or needs arise 

4.   Basic qualification:

The disabled participants are well prepared for the participation in public educational courses by the implementation of the “basic qualification” in the preliminary stage. 

The training of the “basic qualification” will usually be implemented in institutions or by  representatives of the regional establishments in the disabled sector. 

These could be; e.g. associations, special schools, sheltered workshops or accommodation for disabled people or self-help groups.

The training is implemented by special teachers or other professionals who work with the disabled taking into account the necessary methodical didactic approach.

The prepared educational CD-ROM for the “basic qualification”  allows for self-study, consolidation and practise of the learnt material. 

The basic qualification imparts the potential participants skills for public educational courses including administrative and organizational, which he will need in order to participate in this course. Culture techniques like reading and writing will be practised, social skills developed. According to personal interest and abilities there is a possibility to extend this basic qualification in the areas of “computer skills” and “English as a foreign language”. 

The experiences from the pilot study show that people who have attended some adult education courses designed especially for people with special needs (i.e. small groups with specialised trainers and shorter units) in the preliminary stage, are better prepared and more open for inclusive public adult education.

5.    Educational assistants:

The participant is supported by an educational assistant. He accompanies the participant during the courses. He supports him where he needs help. The participant formulates what help he needs, where and when he needs it.

This can be the following; a more detailed explanation of the learning material, help in activities of daily life e.g. accompanying him from his flat to the place of learning, or help to go to the toilet in the course building, conflict management ...  

The educational assistant receives a fundamental training that he can ensure 

      support and aid. His requirements as well as his function and role

during the educational measures are exactly defined during the fundamental training, especially also the distinction between himself and the course tutor.

Organisation / Author
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Chapter 4

Organizational conditions for the implementation of inclusive adult education

Partner organizations that will implement the model, public educational representatives, establishments in the disability sector interested in implementing the model, and trainers should be informed about all the conditions needed for the implementation of the inclusive adult education model. They should be well prepared and capable of the preparation and implementation of the of the inclusive adult education model.

They should be able to assure the organizational structure that enables the implementation of the inclusive adult education model, which includes:

· being very well informed and the identification with the principles of the model;

· qualified to work by the principles of project management;

· establishing a good supportive network of partner organizations, which will take part in the implementation process; to assure appropriate spatial and other practical conditions;

· being capable of presenting the model to internal and external public and media (communication strategy);

· establishing a permanent dialogue on the model in the public, civil and business sectors;

· to assure the verification of the model from national authorities (e.g. Ministry of education);

· to assure fund raising.

This chapter is directed towards educational representatives, principals of adult educational institutions, adult educators who would like to offer inclusive adult education, and people with and without disabilities. 
Partner organizations for the implementation of the I AM project may be of public (governmental) or non-governmental character. It is advisable that the partner organization has some experience in the filed of education of the disabled, but it is not a condition. More than that it is important that the partner organization is wiling and motivated to meet a new challenge – the establishment and implementation of an innovative model for the integration of adults with special needs into inclusive adult education and into the education system as a whole. Besides this, the partner organization should be interested in making the project a permanent segment of their activities and, in time, a constituent element of the adult education system. The goal of the implementation of inclusive adult education should be an equal, barrier-free access to adult education for all. 

Steps of implementation: 

1. The educational representatives and furthermore the staff of educational institutions should address the topic of inclusive adult education in order to break down inhibitions and prejudices. What does the inclusive approach mean for the respective educational institutions? What is the new target group? What organizational, pedagogic, structural, as well as financial changes does the inclusive education model imply? Information concerning existing approaches in adult education for individuals with special needs and an insight into inclusive models in practice should be a part of the initial implementation steps. The staff can obtain initial information on the inclusive adult education model indirectly or directly. Indirectly means by consciousness raising and public media-based information. This is the task of the project partners of the respective country or the project coordinator of the European project I AM 2003. Direct information is also advisable and possible – some project presentations in selected organizations are a very appropriate way. Both, the coordinating organization and the partner organization helping to implement the I AM project/ model shall in interaction and cooperation ensure that the conditions necessary for the project implementation listed below are fulfilled. 

2. The creation of places of education for all and the related architectonic measures to break down structural barriers, such as e.g. the creation of wheelchair ramps, toilets for the disabled, public telephones adapted to the needs of the disabled, lifts etc. For the implementation of inclusive adult education it is necessary to provide aids for individuals with special needs. This extends from easily readable seminar notices/signs to the provision of wheelchairs or walking aids. 

3. The formation of an inclusive, resource-oriented methodology and didactics with the trainers and educational representatives of the educational institutions. For the implementation of inclusive adult education it is helpful to develop an inclusive method set, that can be used by trainers in educational institutions who are interested in the model. This method set contains e.g. inclusive seminar assistance and guidance, psychological fundamentals, inclusive seminar materials etc. In relation to this it is necessary that the course directors are qualified to that effect. Educational institutions are obliged to have a network of collaborators who have been previously prepared, informed, educated and trained for teaching within the project. The cooperation itself has to be based on personal affinity – teachers, therefore, must not be forced to work on the project. Initial information can be obtained directly from the project coordinator, all the remaining information must be obtained from the partner organization, who is responsible for the project implementation; the project handbook and from intensive communication with all the cooperative actors, as well as from relationship with the disabled individuals.

4. The installation of a model project to make first experiences in the area of inclusive adult education and for the subsequent evaluation in the future. 

· Together the partner organizations and the project coordinator prepare a public tender on inclusive adult education programmes, available to all interested parties. After that they make a selection (on the basis of well-known criteria) and determine the target group of people with special needs with their assistants and the group of other collaborators within the model implementation

· Partner organizations who are to implement the inclusive model, organize a kick-off meeting and invite all involved – users, teachers, assistants. The key purpose of this meeting is mutual introduction and providing all the necessary information to the persons involved on the course and the extent and goals of the project. After this the participants of the meeting shall finally decide whether they will participate in the project or not.

· Educational organizations implement inclusive seminars and subsequently evaluate them, to prepare implementation rules for inclusive adult education. 

5. Partner organizations who are to implement the project have to fulfil all the conditions prescribed by sectorial legislation – for implementing educational activities, technical and safety conditions etc. Besides this, they have to fulfil appropriate spatial conditions, as well as the provision ofother technical and multimedia devices as prescribed in the education plan.

6. Partner organizations who are to implement the inclusive adult education model have to have a developed system of communication with the internal and external public. Public relations work in and out of the educational institution is a part of this communication. Within the framework of this public relations work and dissemination activity on a regional, national and political level; it is the duty of the educational establishment to organize financial cover. The educational institution has to have a developed system of fund raising. For the first phase of the project it has to raise funds by itself and in doing this it has to be aware of the fact that financial resources must not be a burden for participants. Partner organizations who are to implement the inclusive model have to be motivated to propose to the responsible ministry and/or other governmental institutions that the I AM project should be systematically and financially evaluated and should be included in the “regular”  lifelong learning system.

One main condition in the implementation process is that the partner organization should already be involved in the system and working techniques of project management, which includes:

1. The presence of established developed processes of creation, which result in continuous and unique events with specific and oriented life cycles for future development.

2. Multi-project working climax and developed system of inclusion of the project organization into the present partner organization structure.

Organisation / Author / Partner
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Chapter 5

Overview of the methodical and didactical basis of the inclusive adult education model

Organizations that will implement the model, public educational representatives, establishments in the disability sector, interested in implementing the model, and trainers will be informed about the fundamental special didactic approaches and different teaching methods and aids. Furthermore, the chapter describes the specific methodical and didactic approaches of the basic qualification, the teaching methods and aids of the educational assistants and of the adult education trainer, the pedagogic concept of inclusive adult education courses.

In the introduction the user will be taught about the major difference between didactics and special didactic approaches. The emphasis is on the principles of developmental and cognitive psychology:

· Compensation (e.g. discovering and identifying the educational fields where people with special needs can make the most visible improvement);

· Re-education (e.g. evolving and upgrading the perception of the meaning of education, especially of lifelong learning);

· Rehabilitation,

· Inclusion,

· Cognitive approach,

· Modification,

· Holistic approach,

· Lifelong education,

· Expert guidance and support.

In the beginning of this chapter the terms “pedagogics”, “didactics” and “methodics” are defined, the difference between general and special education will be briefly addressed, and reference will be made to certain elements characteristic to inclusive education. A broader concept of education and various scientific approaches exceed the scope of this catalogue.

Pedagogics is the science or art of teaching. It comprises all aspects of education, from historic and current views to different educational approaches and systems. Modern pedagogic is based on current education principles, these include intellectual, moral, physical, aesthetic, environmental and cross-cultural aspects, as well as the education principle which aims at equal opportunities for all, regardless of their special talents, mediocrity or mental development disorder. The latest trends; however, exceed even the latter, and conceptualise the so-called inclusive paradigm, which forms the foundation of this model. Thus, we take into account various education factors, such as family, school and developmental factors, e.g. inherent disposition and environment. The goals of education process are independent of methodical and didactical forms. The most important are as follows:

1. education,

2. socialisation, identification,

3. humanisation, cultivation,

4. development of formal as well as informal social circles,

5. free-time education etc.

It is also important that it helps to form relationships between teachers and pupils, as well as between parents and the outside world. It is important to keep in mind that education is unique; however, the fact that there are a number of different theoretical bases for it should not be ignored. Thus, fine-art education or special education are only applications or additions to general education.

Persons with mental development disorder need constant stimulation for their personal development. In the process of learning special features of this disorder are seen as:

1. diminished intellectual potential,

2. lower motivation sphere, 

3. lack of self-activity elements,

4. diminished need for self-confirmation,

5. poor intentional orientation.

These are the very findings that form a basis for upgrading the fundamental principles of special education:

1. compensation – discovering, identifying (naming) and developing of individual’s strengths;

2. re-education – permanent refreshing and expanding of the achieved skills and knowledge; and

3. rehabilitation – care for permanent physical and mental stability; self-realization in social relations, life and work.

4. Within the above-mentioned, we can develop the elements of inclusive education, which is based on the presupposition that persons with different types of disability as well as those without can coexist in the same education process.

These are as follows:

1. Cognitive approach: is the way to a more effective learning (to learn how to learn) by means of developing and stimulating cognitive skills. Namely, cognitive functions are used in all aspects of learning, not only in acquiring academic knowledge. Therefore, motivation comes before intellectual stimulation. Thus, the cognitive approach is based on the socio-cultural theories of Vigotsky and Piaget.

2. Inclusion — persons with mental development disorder should have equal opportunity to make decisions regarding themselves as well as matters related to them in society. They should be recognized as equal partners in all forms of social relations and on all levels of decision-making as well as their own decisions; and consequently, also as partners in the education system. Inclusion is the best way of developing cognitive functions, since these are based on the development of social values. Thus, persons with disability and those without it form a uniform and harmonic social and educational subject.

3. Modification — every individual person can be modified in any life period. The extent of modification depends mainly on the quality of interaction between all the participants in the inclusive education process, and not so much on the contents learnt.

4. Holistic approach — This means that every person is considered from a cognitive, emotional and social point of view. All these three aspects are important for the development of motivation, stimulation, cooperation, belonging and social skills.

5. Lifelong learning — persons with mental development disorder can achieve a relatively high level of independence and autonomy. However, we should keep in mind that their starting position is rather delayed in comparison with persons who are not disabled.

6. Expert guidance and support — the achieved skills and knowledge are not a sufficient guarantee that the level of person’s daily functioning will be considerably higher. Constant help and guidance offered in such a way that the obtained skills and knowledge can be appropriately and, as much as possible, applied and used in daily life.

The concepts of didactics and methodics are more specific.

Didactics in general is the science of teaching. This comprises recognition and understanding of education process as a complete entity, i.e.

1. planning,

2. preparation,

3. implementation,

4. follow up,  and

5. evaluation.

Likewise special education, special didactics is an application and upgrading of general education. Apart from the above-mentioned, it should comprise the following elements: involvement in specific relations; processes; problems and conditions of mutual education process occurring in the relation pupil/student – teacher. In the inclusive models this relation extends to the relation pupil – pupil with mental development disorders – teacher.  Besides this, it also encompasses a broader area of curricula, teaching technology and teacher education.

By no means can we say that the learning process in persons with mental development disorders significantly differs from the learning process in other people. Nevertheless, the fact is that these persons present with diminished capacity and skills in cognitive, verbal, motor and social fields; and therefore, the actual level of their functioning is below the level characteristic for a particular age. This is attributable to stagnating, retarded or incomplete mental development. Therefore, within the context of the already mentioned didactic principles and the principles of the inclusive model, the following should be considered as well:

1. adjustment of curriculum to inclusive lessons;

2. longer period of repeating and exercising;

3. participation in the preparation of curricula;

4. participation in the evaluation of attained level of knowledge and skills;

5. optimum balance between the theory and practice;,

6. individual implementation and implementation in smaller groups;

7. multidimensional communication;

8. ensuring friendly environment for education process;

9. previous acquaintance with the institution, teachers and other participants;

10. mutual assessment of social atmosphere in the class;

11. development of advocacy and self-advocacy;

12. raising of ecological awareness through different study contents;

13. conflict-solving possibilities and use of mediation.

Didactics in the broadest sense of the word partly overlaps with the principles of education, while in the narrowest sense it can be interpreted as a synonym for the methodics of teaching. Therefore, methodics is a science of approaches, procedures, techniques and methods.

There are many different elements of methodics known, the following being important for the needs of inclusive education:

1. Preparation of an individualised programme for each participant.

2. The teaching process implies a great deal of communication between the participants, therefore work in pairs is used – dialogue and work in groups – group discussions.

3. A lot of applications for direct cognitive perception and recognition of study matter is used (presentation, teaching through different games and songs, using audio and video materials etc.).

4. Mutual help is encouraged.

5. Knowledge is consolidated and evaluated at different levels of difficulty, with respect to the individualised programme.

6. A warm, sunny and airy environment is chosen – this can be an outdoor place in nature.

7. Lessons start with a relaxation exercise (possibly elements of yoga or something similar). 

The teacher has full autonomy in choosing the didactic tools and methods. The objective is to achieve the best possible education results by ensuring pleasant atmosphere and general good feeling in the class.

Organisation / Author / Partner
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Chapter 6

Guidelines for Trainers

First of all the role and the requirements of a trainer should be defined as:

· definition of the role of the trainer within adult education as well as boundaries of the working field, explanation of the concept of lifelong learning and inclusive training; 

· preliminary/basic expertise the trainers have to possess;

· personal requirements, acceptance of the concept of inclusion, participation, cooperation and equal opportunities of people with special needs; 

· inhibition threshold, fears, stigma management –differentness, prejudices and inhibitions;

· empowerment;

· cooperation between assistants and trainers (meetings, approach, explanation and clarification of disabilities of the future participants, specific teaching methods and requirements, teaching materials, teaching pace).

Principles of training sessions include

· how to prepare, organize and implement inclusive training sessions; 

· Description of what has to be considered when preparing handouts and other training media, presentation of some inclusive methods;

· counselling and supporting methods for all participants. 

A checklist at the end should be seen as a helpful basis for organizing an inclusive training session. The checklist explains what has to be considered before, during and after a training session. 

Trainers in traditional adult education work mainly with a group of people who are interested in learning more about and understanding their societal surroundings, who want to develop personally and are interested in lifelong learning. The participation in the courses is voluntary. When working with participants in traditional adult education the trainers integrate the principles of adult education in their seminars by organizing learning processes, offering educational aids and orientating themselves to the participants.

The inclusion of people with special needs as well as the cooperation with the educational assistants poses a change and challenge in the field of work of the trainers. Under no circumstances does this change mean that the trainers need to complete a supplementary qualification in disabled- or special education, to formulate new curricula and to have to use completely new paths in methodology and didactics. It just means that the trainers are prepared to take on the new challenge in adult education, to drive the idea of inclusion and the normalisation process forward, to set new points of emphasis in a non-homogenous group and to establish cooperation with the educational assistants.

The following points should clarify the role of the trainer in inclusive adult education and offer help and orientation in the new field of inclusive adult education.

Minimum requirements and personal prerequisites for trainers in the area of inclusive adult education 

Apart from the minimum requirements for the trainers (general teaching experience, a sound training in their field and willingness for social inclusion), a personal analysis of the subject of inclusion, normalisation and mutual inhibitions is necessary for the new field of work inclusive adult education. Therefore trainers in inclusive adult education should feel strongly about the fact that all people have the same right to education and they should see that especially people with learning difficulties get a barrier-free admission to education. The professional attitude of the trainer for inclusive adult education will enable this to become a place of learning for disabled and non-disabled people alike.
Some of the most important personal prerequisites are:

· Participant orientation: The trainer orientates himself to the needs of all participants and integrates these in his action concept. The trainers adapt their methodology and didactics for the participation of people with special needs and learning problems.

· Capacity for understanding/empathy: By means of a sound psychological capacity for understanding the trainers establish a relationship with all participants. The relationships are characterised by harmony, affection and feedback.
· Flexibility: By a high degree of flexibility the trainers can quickly adapt to the changed conditions, and to act and react to these.
· Willingness to learn: Further education and qualification gives the trainer the security to deal with different personalities especially people with special needs.
· The ability to cooperate: The trainer cooperates with the educational assistants and through this allows for a permanent exchange of information and transfer of competence.
· Commitment: The trainer identifies himself with the aims and responsibilities of inclusive adult education and is able to show enthusiasm in this connection.
Beside these qualities the trainer must be aware of the following three conditions: 

Management of stigma 

The social dissociation and exclusion of disabled people is a subtle process that may be described as stigmatisation.

A stigma is a characteristic that distinguishes one person from another and this is then judged in a negative way. Examples for this are; a foreign language, different appearance, skin-colour, but also any physical impairment. People with special needs are possibly not thought to be able to do anything, they are often seen as sick and in need of help, these people mostly arouse pity. Because of this, it is common that these people are unable to develop their own identity. This non-acceptance and the lack of normal respect or consideration causes the stigmatised persons to react in varying ways. 

A way out of the dilemma between “the disabled” and “non-disabled” could be that non-disabled people are informed about disability, the cause and the experiences of disabled people. And that disabled people are informed about prejudices and how they are formed, and then they can learn to cope with and manage the stigma themselves.

In this context the trainer can have a positive influence.

Reduction of inhibition levels and reservations 

A so called “destigmatisation” can be initiated, when both interaction partners (trainer, non-disabled people – disabled people) are accepted as equal. The creation of contacts in pleasant situations is an effective possibility, to decrease on an emotional level inhibition levels or prejudices and in this way to get to know the individuality of the involved persons. The confrontation with “different qualities” helps both communication partners get a more realistic identity structure. It should be mentioned that it is not the frequency of the contacts that is decisive but more the intensity of the care.

Empowerment 

The term “empowerment” stands for a process in which affected persons take control of their concerns, and in doing so become aware of their own abilities, develop their own strength and use social resources. The basic idea of the empowerment concept refers to the individual strengthening of people, this means the discovery, becoming aware and the development of one’s own resources. With appropriate frameworks it can be possible for disabled people to gain more autonomy in decision making and action. It is most important that all change- or learning processes have to be initiated by the affected person themselves, that means that education should be seen as “educating oneself” and not having something “drummed into them”. An “empowered person” is therefore someone who knows exactly what he wants and has the motivation to act in a self confident and determined way. 

In this context it is important that the trainer acts supportively and inspires to activity.

Apart from the requirements and prerequisites for the trainers there is another important point  for implementing inclusive education courses: The cooperation between educational assistant and trainer 

The educational assistant supports the affected person as an adviser, mediator, someone who gives praise or as a supporting helper. His/her positive and constructive fundamental philosophy is a prerequisite. He/she takes on the role of being someone to confide in.

The trainer is the teacher. He/she sets aims, chooses social teaching methods, media, teaching materials and thinks of ways to incorporate disabled people.

Educational assistant and trainer should cooperate with one another. In this way when problems arise (e.g.: a lack of incorporation in the group, difficulties in applying the learnt contents, unpunctuality of the students ...) solutions can be found together. 

Characteristics of the seminars in inclusive adult education 

Preparation of the seminar 

The planning of inclusive lessons wholly depends on the individual needs, deficits, abilities and skills of the people to be taught, especially those who depend on special support. Initially it should be ascertained which deficits are present (for example: problems with fine- or gross motor functions, visual deficits, hand-to-eye coordination, concentration problems, cognitive level of development, lack of social skills, hyperactivity, dyslexia, etc.). Furthermore aims should be set that these students should reach in the lessons. General and detailed aims can be differentiated. When formulating the aims the learning prerequisites of the students should always be taken into account.

A general aim could be for example:

The student should be able to copy simple texts using the computer programme Word (on condition that the student is able to read and the fine motor functions are developed in such a way that he/she can push the right keys with his/her fingers, this also means that eye-hand coordination should be well developed)

From this many detailed aims may be derived:

The student should be able to .. 

... turn the computer on without any outside help.

... open Word by mouse-click.

... press the space bar between single words.

... copy all words without making any mistakes.

etc.  

Of course it is possible that a general aim will not be attained in one teaching unit.

The didactic structure of the lesson depends on – as previously mentioned – the abilities of the students. In general it can be considered that the working out of content always goes from concrete, clear and practical teaching to the abstract realisation. In addition to this it is also beneficial to teach the units using a multisensory approach. When a majority of senses are included, the individual student’s ability to remember is increased, because every person responds differently to the different senses (different learning types). The exercises should, where possible, be so coordinated that “social inclusion” is not forgotten. In this way inhibitions and fears from both sides (the group – disabled people) will be reduced, disabled people can increase their social competence and their trust in themselves and in others. This is a valuable contribution to the formation of personal identity and personality.

The use of educational aids, training media and handouts 

An important aim of inclusive adult education should be the active and self-determined participation of disabled people in the learning process. Complex theoretical topics should be able to be learnt and discussed by disabled and non-disabled people by means of discussion and exchange between one another. The content should be made comprehensible without simplifying it. For this reason it is necessary to develop a special concept for the use of educational aids, training media, handouts and learning support, that has the following components:

· An educational assistant will be put at the disposal of participants who have special needs. An extensive, qualified assistance during the seminar (in the sense of “making the contents comprehensible”) and in practical areas enables the participants with special needs or learning problems to take an active part in the learn- and discussion process in the seminar group as well as in smaller working groups. 

· In the making up of the handouts it is essential that aspects of a clear construction and a simple easy to understand text are taken into consideration.

· Also in the use of educational aids and teaching media an emphasis should be placed on simple construction and the use of easy to understand language. According to the use of educational aids a good readability, visual and sound quality should be considered. Educational aids and media should only be used when both disabled and non-disabled people are able to use and consume them in the same way. Principally emphasis should be put on an imaginative and varied but nevertheless cautious use of representation and presentation techniques.

· Teaching methods should be equally applicable to all participants. Simplicity and comprehensibility should also be considered with the use of teaching methods. The independence of the individual participants should be encouraged and helplessness should be avoided.

Support services and counselling of the seminar participants, group dynamics 
Through inclusive adult education equality and togetherness of the participants is promoted. The following points should be noted with regard to individual support of the participants and the process of group dynamics:

· Joint activities where the participants are in direct contact with each other leads to the cooperation of disabled and non-disabled people.

· People with special needs or learning problems have, by meeting and spending time with non-disabled people, the possibility to examine their self-image with respect to the new reference group and, if necessary, to change.

· For non-disabled people working and learning with disabled people is not a normal daily confrontation. A sensibility to the theme disability develops and existing opinions are examined.

· Reservations can be decreased by actively including all participants.

By the stabilisation of self-esteem on both sides the togetherness can be casual and free of prejudices.

Check list

Before the unit:

· Set aims 

· Taking individual deficits into account at the same time

· Choose social teaching methods, media, teaching materials respectively

· Think of ways to incorporate disabled people 

· When necessary prepare individual learning contents (also special aims), in consultation with the educational assistant 

· Possibly have exercises, materials, handouts, ready ... for better comprehensibility 

During the lesson:

· How is the affected person keeping up with the course of the lesson? 

· Is an additional explanation by the EA necessary in certain task formulations?

· How is the group managing with the disabled person and vice versa?

· To make possible changes in the planning due to unpredictable events. It is important that the trainer does not aim to cover all teaching and learning aims without taking weaker persons into account. It is much more important to take the appropriate time for all learning contents. 

After the teaching unit (= reflection):

· Were the set aims reached?

· What aims could not be reached and why?

· What was successful?

· Are there possibly suggestions for improvement?

· Does a specific issue have to be explained more carefully in the next unit? Possibly different approaches to the topic could be considered.

· How is the actual theme continued or practised/consolidated?

· Should other social teaching methods, media, methods be employed?

· Is it necessary to speak to the EA, for example if there are difficulties in understanding one another or problems in implementing the task formulation? How can these factors be counteracted? Do measures have to be taken (possibly address different senses)?

· How are the group of disabled people treated and vice versa? 

· Is there a development of a positive/negative group atmosphere? 

· Is there conspicuous behaviour that should possibly be addressed within the group during the next teaching unit?
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Chapter 7

Education Assistance

The written curriculum for the training of educational assistants consists of 5 modules and includes 37 training units altogether. The users of the curriculum are people who have a qualification in the disability field as well as experience in work with disabled people as professionals or volunteers. They should be willing to think about themselves and their attitudes toward disabled people, to think about their motivation - this motivation should not come only out of pity for disabled people. They should be aware and accept fundamental principles of inclusion, participation, cooperation and equal possibilities of people with special needs

Through this course the potential assistants will develop a further field of activity by supporting and accompanying people in the participation of inclusive adult education. With this training the educational assistant receives a fundamental training so that he can ensure support and aid. The educational assistant gets to know his requirements as well as his function and role in his new field of activity.

Overview of the curriculum

The first module “the model of inclusive adult education” (4 units) guides the participants to the following learning objectives: 

· Understanding all the fundamental principles of the I AM model;

· Understanding and (self)identifying with learning and other, wider (psycho-social) objectives of the model;

· Giving the disabled advocacy and self-advocacy assistance which requires an understanding of the concept of (self)advocacy and capacity-building;

· They should be motivated to work with disabled as assistants, to accompany them when taking different courses and become their reliable partners in this process;

· Being very well informed on the specific characteristics and needs of the target group, e.g. adults with special needs;

· Being aware and sensitive or responsive to social, psychological and other problem’s of people with special needs;

· organizational structure of public education systems in the country;

· different types of education providers, especially in the field of lifelong learning.

The second module “Didactic Basics” consists of 8 units and offers the participants principles of working with disabled people. Through the 1st unit the assistants should become familiarised with the fundamental principles and central ideas of working and living with disabled people. The 2nd unit of this module supports participants with fundamental principles of adult education by using an example of an educational institution. So the participants will know the principles of adult education, they will become acquainted with the organization and structure of an institution in the adult education sector and they will know what is expected of them from the educational institution and the course tutor. During the 3rd unit the participants will learn about the wishes and needs of people with special needs. They will communicate with disabled people instead of talking about them, they will listen to them and learn from them, and they will examine personal opinions (prejudices). The 4th unit examines the role of the educational assistant. The educational assistants should be clearer about their motives and their images of disability. The nature of the “assistance” should not only be understood on a cognitive level, but also as a process, an inner attitude, which requires a willingness to learn on different levels (cognitive and emotional). The 5th and 6th units offer the participants an insight into learning principles and methods in connection with people who have mental or learning disabilities. 

Priority is given to practical work in inclusive adult education and not to theoretical teaching of general methodology and didactics.

The 7th unit should serve to reduce the fear of educational assistants in problem situations and suggest ideas as to how they can be supportive in their roles as assistants. Within the 8th unit the participants are trained in self-awareness. The objective of this unit is to experience a change of role from someone who can cope with daily life without aid to someone who relies on help for daily activities.

The third module “Function and tasks of the Assistant” consists of 8 units and introduces the participants to the role, obligations and responsibilities of an assistant. They get to know the boundaries of the working field and the principle requirements to work with disabled people. The module offers an introduction to different ways of communication and the participants should become sensitive to the needs of people with special needs, such as being included, right of choice, equal rights, participation. They should understand the meaning of exercising rights of people with special needs to equal access to education and lifelong learning. During this module the participants should gain knowledge of the basic pedagogical concepts referring to disabled people. 

Units 1 and 2: Definition of concepts of Disability; Knowledge of the different forms of disabilities; Introduction to the new inclusive adult education model: function and tasks, role, obligations and responsibilities of the assistant within inclusive education; boundaries of the working field; co-operation with public educational providers, establishments in the disability sector, trainers and specialized trainers.

Units 3 and 4: Meaning of “communication”; verbal and non-verbal communication; body language; how to facilitate communication, practical communication training;

Units 5 and 6: Self reflection: How do I deal with the concept of inclusion, participation, cooperation and equal opportunities of people with special needs. What is my attitude towards people with special needs. What are the personal requirements for future assistants? 

Units 7 and 8: Group dynamics; work in groups; Which reactions could the participation of a person with special needs produce within a adult education course? Possibilities for the assistants to create a positive working atmosphere. Analysis of one’s educability; how to promote the relationship of a disabled individual with his own environment; how to fight prejudices and promote social integration.

The fourth module “Support of Assistants” consists of 8 units. The unit 1 gives a precise description of the target group and a wider presentation of other categories of disabled people and their major specific characteristics and behaviours. The participants will learn how to explain the major characteristics of mental development disorders. They will become sensitized to the special needs of the disabled and will know the reasons why the disabled need assistants and in what areas/activities. The unit 2 introduces the assistants to the basic principles and types of communication with people with special needs. They get to know the basic rules of communication with a disabled person and the specifics of communication with respect to the type of disability. They become sensitized to the needs of the disabled in regard to respect, equal rights and understanding. They learn to distinguish between a discriminatory behaviour and a behaviour that is respectful and unbiased towards an adult disabled person. Unit 3 offers basics of multisensoric perception and establishing the best way of achieving knowledge and new experience for persons with special needs. The participants will get to know the three cognitive styles and understand why all the senses can be used in the process of learning, the characteristics in recognition of disabled persons and the ability to identify the best way for a disabled person to accepting knowledge and information. Units 4 and 5 introduces the assistants to the process of assisting and accompanying a disabled person taking part in the education course. At the end of this unit the participants will have the ability to list and describe basic phases in the process of assistance to disabled person; accompanying and helping the disabled is understood as a process. They will understand the transition from individual phases of assistance; they know how to animate the disabled persons to express their feedback. 

The units 6 and 7 contain supportive methods, specific skills and techniques. During these units the participants can train the practical use of supportive methods, techniques and skills.

Unit 8 offers a short medical overview and covers the following learning objectives: 

· Knowledge of basic medical help and care in the most frequent diseases and conditions of the disabled;

· Knowledge of measures to be taken in emergency situations (e.g., epileptic seizures, respiratory distress);

· Knowledge of helping physically disabled persons to move and get around;

· Knowledge of the use of different orthopaedic and other devices most commonly used by the disabled;

· Knowledge to search for additional information.

The module 5 “practical studies” on the one hand offers an introduction to practical studies such as k knowledge of the sense and function of practical studies and of the assistance for practical studies; knowledge of the organizational and structural aspects of practical studies and knowledge of the contents and duties within practical studies; and, on the other hand, the units 2 and 3 are a coaching instrument during the practical studies and take place in the middle and at the end of the practical studies. Through these units the participants should learn to reflect on personal pedagogical actions and on methodical fundamental actions; they should also get to know their personal requirements, problems of social interactions and institutional conditions of their working field, and they should be able to intensify the theoretical studies and to connect theory with practice.
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Chapter 8

The acquisition of Basic Qualifications for disabled people

The curriculum for the acquisition of a basic qualification for disabled people is to prepare disabled people for public education by teaching them basic qualifications. The development of the curriculum is carried out together with disabled people to ensure a high effectiveness also in the long term; the formulation of the contents with the aid of a guide. The curriculum consists of 42 training units altogether and contains 3 main modules.

The direct users of the curriculum are mentally and learning disabled people who are to be prepared for public educational services by basic qualification training. The training is a concrete step towards the realization of the principle of lifelong learning. The improvement of the educational possibilities for this target group is a central theme.

Overview of the curriculum

Module I:

“Reading and Writing” is composed of the parts: 1. Assessment of abilities; 2. Development of reading skills and reading pace; 3. Development of text comprehension; 4. + 5. Development of writing and composition skills (computer assisted); 6. Writing a CV in table form.

These units cover the following learning objectives:

1. Reading

The participants should be able to comprehend the contents of oral and written, informal and professional texts.

They should be able to read aloud almost at speech pace and to recapitulate the meaning of the text after silent reading.

With the use of teaching aids, they should be able to acquire experience, knowledge and the capacity to use books and libraries at a basic level.

They should have an elementary familiarity with the use and analysis of information.

2. Writing

The participants should be able to write and compose texts at an adequate pace and with adequate structure.

They should be capable of formulating their ideas and putting them in writing, in a concise manner.

They should be capable of applying the main grammatical and spelling rules.

3. Pedagogic objective of the development of reading and writing skills

The participants should develop an internal motivation for the maintenance and continuous improvement of reading and writing skills.

They should develop an internal motivation for acquiring practice in informal and formal subjects, and in being well-informed.

Module II

“Communication” is composed of the following parts: 1 Verbal communication – Self presentation; 2. Non verbal communication, Meta-communication; 3. Communication training; 4. Information flow (sending and receiving); 5. Development of fluency in speech / Story, narrative (retelling); 6. Speech correction; Communication disorders.

These units cover the following learning objectives:

1. Communication

Participants should be able to use linguistic and communication methods and competencies necessary for social exchange, in accordance with their individual capacities and previous experience.

They should be capable of simple expression of their thoughts and opinions, as appropriate to the speech situation.

They should be capable of recognising, interpreting and correctly using non verbal situations, methods and competencies of communication.

They should be capable of using modern communication equipment on a basic level, and should be able to obtain and share information using these tools.

3. Pedagogic objective related to the development of communication skills

Participants should develop an internal drive for continuously improving their everyday and professional communication skills as well as for developing their knowledge.

Participants should develop an internal motivation for using communication skills.

Module III

“Useful training for daily life - organizational skills” is composed of the following parts: 1 + 2. Time management; 3. Organising daily tasks; 4. Using public transport; 5. Organizing leisure activities; 6. managing personal finances. 

These units cover the following learning objective:

Time management

· Make appointments

· Identify reasons for being on time

· Identify reasons for being late or absent

· Developing punctuality skills by use of "Be-on-time checklists"

· Keep daily records of appointments, including starting time for work, course, a meeting etc.

· Know how to follow the schedule

· Know how much time will be needed for individual preparation

· Know how long it takes to get to work, course, etc.

Organizing daily tasks and the home
· List his/her daily tasks (weekly tasks).

· Develop a plan for everyday tasks
· Cleaning and maintaining the home
· Lay the table
· Make a schedule for doing home activities – washing, cleaning

· Do shopping, cooking

Using public transport

· Identify all forms of public transportation in the area 

· Learn how to independently use the chosen form of transportation

· Identify which of the forms are more suitable for getting to the course venue and practise getting there 

· Use a map for public transport

Organizing leisure activities

· Identify the benefits of having meaningful activities outside of work 

· Use a newspaper to identify at least three activities in which you would like to participate 

· Learn to make a list of general free time to go somewhere

Managing personal finances

· Differentiate between gross income and net income 

· Identify income

· Identify deductions

· Keep track of all money spent in one month

· Develop a budget 

· Know how much one needs to spend on food, clothes, overhead expenses, money for emergency situations, etc. in general

Module IV

“Useful training for daily life – administrative skills” is composed of the following the parts: 

1. Visiting a public (state) institution; 2. Making inquiries and requesting information at an inquiry office; 3. Filling in an application form; 4. Paying bills; 5. Taking letters to the post office

These units cover the following learning objectives:

Appropriate behaviour in public institutions

· Behaviour in public institutions (state and/or private)
· Observe the main behaviour requirements
· Know what to do in public institutions (state and/or private)
· Get information for where to go to find the inquiry office
· Documents required to show at these institutions
Making inquiries and requesting information at an inquiry office

· Get assistance when they make an inquiry or to ask for information
Filling in an application form

· Know how to fill in an application form
· Know how to present an application form
· Register for a course
Paying bills

· Obtain basic knowledge on how to pay bills
· Obtain basic knowledge on how to pay fees for the course
Posting letters.

· Obtain skills for posting letters at the post office

· Identify the nearest post office

· Learn what the different desks are for 

· Learn how to send a letter

· Learn how to send an application form by post

· Learn how to send a telegram

· Learn how to send a parcel

Module V

“Useful training for daily life – social skills” is composed of the following the parts: 1. Appropriate behaviour and social etiquette; 2. Using the telephone; 3. + 4. + 5 How to act in a group; 6. Knowing your rights; 7. My assistant – my partner

These units cover the following learning objectives:

Appropriate behaviour and social etiquette in a public place

· Know what is an appropriate behaviour in a public place

· Know what to do in public institutions (state and/or private)

· Know how to demonstrate socially acceptable behaviour

Using the telephone

· Use the telephone for acquiring information
· Use a telephone book
· Find numbers in a telephone book
· Give information

· Call Information to find numbers
· Make a call to inform oneself about a delay in the schedule or cancellation of a training session, appointment, order something, etc.
· Use of phone cards
How to act in a group

· Obtain knowledge on some social skills required in order to interact within a group and make friends

· Understand relationships

· Identify the difference between a stranger, acquaintance, and friend 

· Identify the difference in how you behave around strangers, acquaintances, and friends 

· Learn about non verbal communication

Effective social functioning

· Provide with information on the basic international documents related to fundamental human rights and civil rights, the right to private/personal property, freedom of speech, etc.
· Know what his/her rights are

Module VI

“Computer knowledge” is composed of following parts: 1. Getting to know the computer; 2. Working with the educational CD-ROM; 3. Starting the word processor; 4. + 5. Writing and formatting the text on the word processor; 6. Sending the document, finding and reviewing the I AM website.

These units cover the following learning objectives:

· Write and format documents on a word processor

· Use the educational CD-ROM

· To review the I AM website

Module VII

“Foreign language / English” is composed of the following parts: 1. Greetings and farewells; 2. Numbers; 3. Elementary colours; 4. Questions and answers; 5. Words concerning physical appearance; 6. Introductions

These units cover the following learning objectives:

Greetings and farewells

· They should be able to greet each other

· They should be able to recognize and to understand written greetings

· They should be able to add the missing greeting to the appropriate picture

· They should be able to write the greetings into their vocabulary books

Numbers

· They should be able to classify the numbers 

· They should be able to add the numbers to the different quantities written numerals

· They should be able to count 

· They should be able to write the numerals into their vocabulary books

Elementary colours

· They should be able to select objects according to the colours

· They should be able to name the colours

· They should be able to recognize the written word

· They should be able to match the words to the colours

· They should be able to write down the words into their vocabulary books

Questions and answers

· They should be able to understand and ask the questions

· They should be able to answer the questions

· They are able to play the roles

· They should be able to recognize the written question and answer

· They should be able to translate questions and answers

· They should be able to fill in the missing words

· They should be able to write down the questions and answers into their vocabulary books

Words concerning physical appearance

· They should be able to name the qualities (small, tall)

· They should be able to sort out the objects according to their qualities and add the right expression

· They should be able to show and name the parts of the body on the picture

· They should be able to show and name the parts of the body on themselves and on their friends

· They should be able to recognize and understand the written words

· They should be able to add the words to the pictures

· They should be able to write down the words into the vocabulary books

Introductions

· They should be able to introduce themselves in their own words.

Organisation / Author

LH / Daniela Rechberger

Chapter 9

Suggestions for inclusive adult education/experiences from the pilot study
Summary of the Pilot Run conducted in Germany

The pilot run took place from November 2004 to June 2005. 

Our responsibilities were:

1. The implementation of the training of educational assistants (= Learning assistants). 

The basis of the training was the EA curriculum, which was formulated by the project partners in the first year of the project.

2. The facilitation and guidance of the practical training for the future educational assistants 

3. The implementation of the basic qualification “English” and “Communication” for disabled individuals in preparation for the participation in inclusive courses at adult education institutions 

4. The participation of disabled individuals in inclusive courses with the support of an educational assistant 

The training of educational assistants 

The training took place over two weekends, each on Friday and Saturday in November 2004 and January 2005.

The participants were recruited by means of the local press and flyers. The flyers were displayed at an adult education centres, the job centre, in libraries and industrial companies etc. Recruitment for the training was deliberately regional because the educational assistants should live within a close vicinity to the educational institutions and the disabled individuals.

Excerpt from the press release in November 2004: 

Within the framework of this project Club 82 is now offering training for educational assistants. Here basic knowledge will be imparted for the guidance and support of individuals with learning disabilities when taking courses offered by public educational institutions.

The training will take place on Friday and Saturday, the first part is to be held on the 19th and 20th of November in Haslach, the second part in January 2005.

The participants, as well as obtaining theoretical knowledge, will be given the opportunity to gain practical experience and get an insight into the work with disabled people in Kinzigtal.

All interested and committed people who would like to support disabled individuals in learning or perhaps those who have always wanted to get involved socially are warmly invited to take part in this course.

The minimum age is 18, no special previous knowledge is necessary.

Due to EU sponsorship the participation is free of charge.

We deliberately specified that no special previous knowledge was required because we had instructions to train interested persons without previous knowledge.

Through the training the participants should become aware of their attitudes and views towards disabled individuals and where necessary these should be changed.

In addition to this pedagogic as well as basic medical knowledge according to the formulated curriculum was imparted.

Eight participants took part in the training. There were 2 men and 6 women between the ages of 18 to 60 years old. 

Without exception the participants gave positive feedback and were involved with commitment and pleasure.

The following statements were given as answers to the question of which contents were of special interest to the participants or what was very important for them:

· The breaking down of inhibitions towards disabled individuals 

· Every individual with or without disabilities has a right to education 

· Had new and interesting experiences 

· Inclusive education is important, because through this the disabled individuals are more integrated in society (sometimes one does not exactly know who the disabled individuals actually are)

· I would like to work with disabled individuals and through the training I now feel confident 

· I am convinced that everyone has a right to education and further education 

· It is a pleasure to see that disability is not a reason to have less fun 

· To give assistance so that the affected persons can realise their interests 

· Non-disabled persons often have prejudices towards, and a fear of disabled persons. I have now experienced how “normal” disabled people are, and I think that it is good when more possibilities are made where disabled and non-disabled people can interact. Inclusive educational services are a good example of this. 

· My conception of disabled people has changed 

Practical experience

All the participants had the possibility to gain practical experience in the period from November to January.

A tour through the local sheltered workshops and a home from the Lebenshilfe as well as the participation in certain courses (Cooking, Baking, English, Sport) and a Club 82 holiday (two-week winter holiday) was offered.

Basic Qualification Communication 

This basic qualification was advertised as a further education course at the local Lebenshilfe workshop and was held in January 2005.

8 persons with disabilities participated, 5 women and 3 men ageing between 

26 to 54 years old.

The further education was designed by us as a two day course. In this way there was enough time for practical exercises and role-play.   

The course was run by a qualified educationalist and a youth- and home educator, who both had several years of experience with learning disabled adults.

The topic communication can by no means be imparted in theory to individuals with learning disabilities.

Experience has shown that there is a danger that the participants are overcome by a flood of information. A lot of practical examples are necessary.

Exercises were filmed and photographed, then watched by the group and commented on (e.g. two participants practise using the telephone with two telephones and are filmed while doing this, the participants have to introduce themselves to each other and are filmed while doing this etc., watching film clips of the mime artist Samy Molcho about body language).

The many practical exercises had a lasting success and the participants found them especially helpful.

On the whole on completion of the course all participants were full of praise and said it was a lot of fun. As a result this course was held a second time.

As the topic communication is extremely diverse, and also exciting and important, we would like to suggest the development of more courses from the “total package”. There could also possibly be a basic course and further courses.

The basic training could include topics such as; “Introducing oneself”, “Greetings”, “Using the telephone”, “Manners”; further courses e.g.; “Talking, telling”, “Body language”, “Small-talk”, “Reducing fears”.

These courses could then be offered according to the abilities and wishes of the participants. 

Basic Qualification English

The basic qualification English took place in January 2005. It was held by an English teacher who had many years of work experience in adult education. She runs courses for beginners as well as conversation courses for proficient persons with good previous knowledge.

Seven disabled persons took part, 5 men and 2 women aged between 25 to 40 years.

Their previous experience lay mainly in the musical area; i.e. they know a lot of popular songs by English speaking singers.

The motivation for the participation in the English course was the following:

· I like travelling and my dream is to go to New Zealand one day. That is why I would like to learn English.

· I would like to be able to understand the songs of my favourite singer Robbie Williams.

· The English language belongs in our daily life.

The time proposed in the curriculum was ample and the contents were easily put in to practise.

During the lessons a lot of visual aids were used (e.g. buttons in different colours and sizes, to teach colours and the terms big, small, fat and thin)

The participants learnt very quickly and really impressed the English teacher.

After the course she admitted that she underestimated their abilities.

In a press interview she said:

“I am really ashamed that I started at such a low level. Due to the great eagerness to learn and the enthusiasm my preparations were caught up on in no time. ”

On completion of this basic qualification two of the participants had the confidence to attend an adult education course “English for the traveller”.

Inclusive English course “English for the traveller”

The course was offered by the adult education centre in Gengenbach from March to June 2005. It consisted of 12 course evenings, once a week for 1,5 hours.

There were 10 participants altogether, 4 men and 6 women. One disabled woman and one disabled man from Club 82 took part, they were accompanied by one educational assistant.

The previous knowledge of the participants was very varied, for example one of them learnt English 30 years ago at school and had since then hardly used the language. Other participants had no previous knowledge at all. 

The age of the participants was also very varied, it ranged from about 30 to 70 years old.

The atmosphere within the course was very pleasant, friendly and open and it quickly became evident that the level of the course and the speed of learning was suitable for our participants.

The contents where mainly imparted by repeating what the teacher said and they were very practical:  

· Small talk

· Tourist information

· Shopping

· At the restaurant

· Help

· At the hotel

The participants from Club 82 completed the course very successfully.

The response of the course tutor and the other participants was very positive.

The naturalness of the disabled participants positively influenced the whole course 

Excerpt from a press article from 2.08.05:

For Heide Klauß, who then later held the course “English for the traveller”, it was also the first experience with disabled individuals in a course. Both of them have the same opinion, that many adults could learn a great deal from the spontaneity of Astrid and Wolfgang:

“I even had the impression that both of them, through their naturalness, removed the fear of making mistakes from several in the group”, suspects Heide Klauß.

Exactly this is one of the aims of the project: People with and without disabilities learn together -  a reciprocal giving and taking. 

Inclusive course “Eutony” 

The course “Eutony – Balance of good muscle tone by means of gentle movement” was held over a period of 6 evenings for 1,5 hours each evening in April and May 2005 at the adult education centre in Haslach and was attended by 

16 adults, 10 women and 6 men. One participant from Club 82 as well as an educational assistant took part. 

The course atmosphere was very pleasant. After the participant’s initial insecurity and apprehension, due to the large group and the unfamiliar course situation, was overcome, the educational assistant simply took on a chauffeur role for the participant from the third evening of the course. She then attended the course without assistance and was able to follow the course contents without any problem. 

Inclusive course “Walking”
For a long time a 44-year-old man with Down’s syndrome had a wish to learn Nordic walking and an earlier attempt to participate in a sport club failed due to his insecurity and the resulting negative attitude of the trainer.

The second attempt took place within the framework of the “I AM 2003” project in a walking course offered by the Catholic adult education centre in Haslach.

Eight women as well as the participant from Club 82 learnt on 5 course evenings (1 hour) the basic technique of correct running with the use of sticks.

The course was held in May and June 2005 an was accompanied by an educational assistant.

In the imparting of the right running technique there were absolutely no problems, the trainer constantly checked posture and running. The biggest problem was the existing fear of the participant of running downhill. By practising together this fear could be positively influenced and slightly reduced over the duration of the course.

The participant was very proud of himself and he was able to increase his performance during the 5 evenings.

There was a pleasant group atmosphere and our participant was well integrated.

His strong will and endurance was praised by the other course participants.

Organisation / Author

Club 82/Inge Schoch
Summary of the Pilot Run conducted in Austria

Introduction

The pilot run took place in Graz, Austria from September 2004 to June 2005 and was coordinated by the Lebenshilfe Graz und Umgebung – Voitsberg. In the pilot study the 3 pillars of the inclusive adult education model (the training of the educational assistants, the basic qualification for people with special needs and inclusive adult education courses) were put into action and evaluated. 

The training of the educational assistants

The training took place within the time period from September to November 2004 on the premises of the Lebenshilfe Graz und Umgebung – Voitsberg. In Graz the training was especially directed towards people with previous training in the social or health areas or people with practical experience in the disability sector with the aim of offering specialists in the disability sector a sound, part-time additional qualification. Because of this the training was promoted directly in institutions in the disability sector in the Graz area. The training was organized as a part-time course and it encompassed 37 teaching units altogether as well as practical hours; on completion of the course the participants received a certificate. The participant number was 8 persons, 7 women and 1 man. 

The training was subdivided into 5 modules:

1. Inclusive adult education

2. Didactic fundamentals

3. The function and responsibilities of the educational assistants

4. Support measures

5. Practical work

Trainers from different specialist areas (work with the disabled, adult education, pedagogy and psychology) tried to convey theoretical and practical aspects of the learning contents. The target group of I AM 2003, people with special needs, were included in the teaching units. 

The phases of educational assistance practised in the group

The practical training was organised within the framework of the adult education courses for disabled individuals (VIOLA) from the Lebenshilfe Graz und Umgebung – Voitsberg. These courses serve as a preparation for the inclusive courses at an adult education institution and are very popular at the Lebenshilfe. The future educational assistants completed their practical training in the following courses: “Hello you! ” Successful communication; “I’m going to say it now” Self-confidence training; and, “My path to the adult education centre” from the series of seminars for the basic qualification, “My path to the adult education centre”, “I protect myself! ” Self-defence – Seminar for women; “Hello again” English for advanced students; advanced dance course and an inclusive course “Introduction to Windows”. The participants evaluated the practical work together with the trainer. The experiences of the practical work are summarised in a report of approx. 10 pages. 

Basic Qualification 

In Austria the modules “Organisational abilities”, “Administrative skills”, and “Social competence” were tested. Within the framework of VIOLA – Adult education for people with learning difficulties from the Lebenshilfe Graz und Umgebung – Voitsberg the modules were offered as weekend seminars. The Lebenshilfe aimed for the participants to take part in all three modules. This was because the three modules should be seen as a total concept “Skills for everyday life”. 

In the seminar “Hello you! Successful communication” the participants learnt what aspects are important for successful communication. In practical exercises different communication situations were trained, such as for example; “Introducing yourself” in an adult education course or speaking about a topic in a larger group. “My assistant as my partner” was the content of the final unit. Here it was pointed out in which areas and situations the educational assistant can provide support.

“I’m going to say it now – self-confidence training” was the title of the second seminar.

Here the following topics were addressed: outward appearance, good behaviour, positive thinking, strengthening willpower, respectful behaviour, expressing feelings and the recognition of individual rights.

The third seminar “My path to the adult education centre” was a concrete preparation for the inclusive adult education courses in Graz. The participants could choose courses in the official course programme and then register for them. The registering formalities (paying the course fee, sending the application form) were discussed thoroughly. They then worked out the quickest route and the best connections to the course with the aid of maps and transport timetables. 

A total of eight persons took part, 2 of them registered for 4 inclusive courses within the framework of the seminar. 

As seen from the feedback from the participants and also from the educational assistants courses especially for people with special needs in a sheltered framework with specialised trainers are an optimal preparation (basic qualification) for inclusive adult education. They do not only learn to choose suitable courses and to register for them, to be punctual and to keep appointments, but also, learn new things in small groups with people they do not know at first, they learn when to get involved but also when to withdraw. Here it is especially important to breakdown any inhibitions of attending adult education courses and instead to develop pleasure and experience fun in lifelong learning.

Inclusive courses

All inclusive courses that were attended within the framework of the pilot phase of I AM 2003 were held at the adult education centre in Graz. Three people completed 4 courses with the support of educational assistants in the time between December 2004 to June 2005.

1. Inclusive course MS WORD and MS EXCEL

The courses were held in December 2004 and April 2005 and each comprised of 14 hours. The participant had already had some experience with adult education courses for individuals with special needs. Within the framework of the pilot project of I AM 2003 he dared to take the step of attending an inclusive course at the adult education centre with the support of an educational assistant. The two most important learning aims of the participant were “to improve computer skills” and “to manage his own finances with MS EXCEL”.

The inclusive course was very successful for all involved, the cooperation between the educational assistant and the trainer functioned very well and the inclusion of the participant from the Lebenshilfe Graz und Umgebung – Voitsberg was described as very successful. Mutual support and consideration for other course participants was very important. The work of the educational assistant was assessed as being very pleasant, helpful and suitable for the situation.

2. Inclusive course Elementary English 1

An inclusive English course was held from February 2004 to June 2004 with a total of 24 hours. Initially it was rather difficult to find a suitable course for the participant as she estimated her level as being very low, although she had previous knowledge gained by the many language courses she had attended at the Lebenshilfe. As it turned out in the Elementary English 1 she was almost under challenged, however; due to her disability in sight and her shy manner the course was very well suited. Through this she experienced success and the inclusion in the group was made easier. It was necessary for the educational assistant to give intensive support mainly because a course book was used and the participant, because of her disability, could not follow it alone. 

As this course demonstrated, a close cooperation between the educational assistant and the trainer is desirable because the trainer should tune his methods and didactics to the disability of the participant.

In the final unit the group went to an Irish Pub and ordered and communicated in English. The fact alone that the participant would like to continue to learn English with this group and has already registered for the next course shows that this course was a great success.

3. Inclusive course Living with Crystals

The participant of the Lebenshilfe had devoted a great deal of time to stones and crystals and their influence on people, therefore this inclusive course was of special interest to him. 

Altogether 16 people took part in the course which took place in February 2005 with a duration of 8 hours.

The aim of the course was to learn the individual stones and to understand their influence on people. Within the framework of this course the participants could enjoy and feel the individual actions of the stones by means of meditation and practical exercises.

A special discovery for all involved was that the disability of the participant did not play a role in this course. Cognitive abilities did not have any meaning, just individual feeling, perception and enjoyment. All participants had special needs, also the participant from the Lebenshilfe.

The educational assistant was especially challenged to give the right amount of support and to be able to withdraw. Often it is enough just to be there and to give the participant the feeling that you are there and through this encourage and support him in his self-determined actions.

The trainer experienced the cooperation in the group as very positive and she encouraged the participants to be able to use the power of the stones in daily life.

Future perspectives

As the experience of the pilot study has shown, the inclusive adult education model was successfully put into action, and not only this, the model can make an essential contribution to the inclusion of people with special needs in all areas of our society and successfully support them on there way to a self-determined life.  

The Lebenshilfe has therefore decided to extend the inclusive adult education model in Graz and the surrounding area – Voitsberg and to increase the services. The first applications have already been made.....

Organisation / Author

Lebenshilfe/Daniela Rechberger

Summary of the pilot study conducted in Bulgaria
In October and November 2004 DIA-SPORT Association conducted a pilot study under “I AM 2003” project in Sofia and Dupnitsa. It consisted of two parts – training for Educational Assistants (EA) and Basic Qualification (BQ) for people with disabilities. This pilot study is considered an indicator of the efficiency, practicability and applicability of the inclusive adult education model, represented by the training modules developed under this project.

In the pilot study for EA and BQ took part mainly students from different Universities and specialties with an average age of 21-22 years and one 19-year old student in the last grade of a secondary school. There were 9 girls and 3 boys in total who joined the course.  About 60 % of the trainees declared to have  some practice with young people with special needs and the rest /about 40 % / had only basic foreknowledge and some practice as voluntaries.

The modules were presented by two lecturers experienced in the field concerned. Recently they have been actively involved in different activities of similar nature. They have put a lot of efforts so as to conduct the pilot study in the best possible way, with focus on problems arising from practical work with people with disabilities. They have combined their knowledge (pedagogical and psychological) and thus reached the desired effect.

The pilot study, conducted by DIA-SPORT, covered all modules from the training for Educational Assistants and two modules from Basic Qualification: 1) Reading and Writing; 2) Computer knowledge.

Educational Assistants

The EA training comprises five modules, each presenting a different aspect of the process.

The first one describes the model of inclusive adult education. This model promotes social inclusion of people with mental disabilities through providing the opportunity for these people to learn together with healthy people and thus stimulating their social integration. Furthermore, this model emphasizes the importance of lifelong learning as a mean for adults with mental disabilities to improve their knowledge and practical skills.

All the participants became acquainted with the model of inclusive adult education and even pointed the introduction of the model and the idea of team work as the most understandable learning content. None stated to have had difficulties in understanding any element of the module and the reason most of them declared was the preliminary information they had together with the clear explanation they received during the unit. 2/3 of the participants considered the team work and the experience exchanged as the most important learning experience. The participants agreed that knowledge gained could be applied in specialized centers.

All participants rated the learning materials as efficient, easy to understand or interesting. Most of them wanted more cases from the practice and some recommended providing more pictures and documentary material. 

The second module - Didactic Basics presented to the participants the fundamental principles of working and living with people with disabilities.

The participants estimated the individual approach in inclusive education as most important experience. The greater part of them considered the theoretical part as easily comprehensible and found difficulties in adapting the information to real-life learning situations. They defined this approach as applicable not only towards disabled people and people in specialized centers, but also towards people that they happen to interact with in every-day situations.

The delivered handouts and materials on the related topics were well accepted. The most important teaching method was related to interactive models for development of personal and social skills.

The third module outlined the specific function and tasks assigned to the assistants. The participants highly appreciated the interview with an employee of a sheltered workshop for disabled people on the subject of adult education. It revealed different necessities of a person from the target group and the corresponding to them functions of the assistant. Furthermore, they felt convinced that the skills and knowledge they gain during the training is being applied in the real-life. The participants discussed and accepted the idea of creating a house where people from the target group could be brought up and educated.

All of them easily comprehended the main qualities of the assistant and the only part that some of them had difficulties in was grasping the meaning of the specificity of each given situation.

The lecture on the fourth module focused on the support of the assistants. Most of the participants regarded the experience of other countries as most interesting. They easily realized that the assistant should be close to the people from the target group, be able to foresee their necessities and to make them confident. Some of them had difficulties in understanding how to distinguish their behavior as an assistant from the patronage of an adult to a person with disabilities. 

The materials for the different types of mental disabilities provided a lot of useful information to the participants. The basic supportive methods, techniques and skills (including motivation, advocacy, information and the possibility of choice, conversation and listening) were considered most important teaching methods.

The fifth module defined the link between the theoretical knowledge and practice. The participants considered the chance to visit the Centre for Educational Services and Qualification, Daily Centre for Persons with Mental Disabilities, Home for bringing up and educating children and young people deprived of parents’ care “Petko Rachov Slaveikov”,  Secondary school “St. Kliment Ohridski” (Dupnitsa) - an integrated class and Metropolitan municipal daily centre for social integration of people with special needs (disabled people) as the most important and useful part in terms of learning experience.

During their first contact with the institutions providing adult education for people with mental disabilities all the participants readily comprehended the individual approach. However, 1/3 of them had some difficulties in applying it to different people. The brochures from these institutions were estimated from the participants as very useful.
Basic Qualification

The second part of the pilot study, comprising the training for Basic Qualification, was divided in two modules – Reading and writing and Computer knowledge. The training was conducted in the town of Doupnitza, Bulgaria where it was possible to demonstrate to participants how the model of inclusive education exists in practice. There they got acquainted with disabled persons and could use the facilities /computers, Internet connection, etc./.

Specifically this module aimed at:

a) ascertaining the current level of individual skills as regards reading comprehension, searching causal links and expressing logic, developing and improving cognitive skills;

b) developing oral, verbal and performance skills of disabled people;

c) obtaining knowledge as regards behaviuor and body language;

d) gaining an elementary familiarity with the search, use and analysis of information;

e) stimulating the development of a personal internal motivation for the maintenance and continuous improvement of reading and writing skills.

The participants selected the texts and the crosswords puzzle as most interesting. The most important teaching methods mentioned by the participants is attracting the attention for longer period through relaxing practical activities (i.e.drawing, retelling).

At the end of the module the participants hold a discussion and it was found out that they got aware of their weaknesses, and the importance of correcting them as well as of their strengths and the way to improve them. Also, some of the most frequently made common mistakes were discussed. As a result of the module the participants gained motivation for improving their skills and self-development.

The Computer knowledge module comprised of six units. This module was defined as one of the most practical modules. 2/3 of the participants estimated highly the usage of group approach together with the individual approach.
The most important and efficient teaching method was “learning by doing”. 

All the participants in the second part of the pilot study (BQ) agreed that they have gained very important experience. 1/3 of them emphasized the opportunity to apply the individual approach in practice, another 1/3 highly appreciated the contact with the target group and the remaing 1/3 selected patience as the most useful skill they have attained.

Almost all of the participants recommended that more time should be offered for practical exercises considering the information/content foreseen to be covered within the specified time.

This part of the pilot study ended with a final meeting for reflection on overall cooperation and results. All the participants were satisfied with the results from the pilot study and agreed about its efficiency. Half of them thought that it would be better if the disabled people receive more information and instructions in advance. The other half recommended that more time is provided for practical exercises. They also thought that the number of assistants was not enough as regards the disabled involved. One person suggested that some preliminary information for the mental disabilities of the person they will assist should be provided. 

Practical experiences

Educational Assistants participated along with people with disabilities during the modules from the Basic Qualification training – Reading and writing, Computer knowledge.

The assistants considered the practical experience helpful because this was a chance for them to have contact with the target group, to apply the individual approach in real situations and for some of them to realize the importance of patience in these situations. They managed to make the link between the theory from the first part of the pilot study (EA) and the practical skills they developed during the second part. 

The skills and abilities they developed are useful even in everyday situations and in communication as a whole. Some of them had difficulties in applying the individual approach, although they had comprehended the theoretical part. 

The most important teaching methods used were “learning by doing”, applying the individual approach and attempting to attract the attention of the target group in the long-term by amusing and entertaining activities.

The most important lessons and recommendations for DIA-SPORT after the pilot study could be summarized in the following:

· the skills and abilities the assistants gain through the study could be applied by any of them in every-day situations;

· enough time should be envisaged for the practical exercises;

· information about the disabilities of the person should be provided to the assistant in advance;

· information about the exact topics could be given to the people with disabilities beforehand.

The feedback from the participants attained through the evaluation questionnaires could serve as an indicator for the products and the possible need for improvement.

Conducting this study was quite useful to many players: the institutions learned about the project and the partnership; the assistants gained many practical skills; trainers had the opportunity to exchange experience and information and to compare the situation in Bulgaria and the practices of European countries; people with disabilities had the chance to develop or improve many useful and necessary skills (reading, writing, computer skills) in the atmosphere of tolerance, lots of attention and beneficial communication.

***

The inclusive adult education model developed under the “I am 2003” Project had to be tested by means of organizing an integrated course. For that purpose two courses were conducted during the pilot phase of the model. They both took place in Doupnitza, Bulgaria /Nov.-Dec.2004,Jan.2005/. The courses were organized freely out of the obligatory curricula at the Secondary Vocational School “Acad. C.P. Koroljov”. 

The first course was under the topic “Behaviour and behavioural skills, stereotypes and cultural diversity”. It was attended by one slightly mentally disabled person. The units covered the following topics: 

1) Behaviour and attitudes;

2) The notion of a stereotype;

3) Individual stereotypes and Group stereotypes;

4) Common living in a multicultural environment - Attitudes and Perceptions in a Multicultural Environment;

5) Resolving conflict in a multicultural environment.

M.T. (17 year-old) has a medical diagnosis “Low degree of mental retardation”. The girl had participated in the BQ part of the pilot study and showed interest to be involved in another course. At the time of BQ she met her future educational assistant who later accompanied her during the course. The course was carried out by a teacher of ethics. The trainer tried to deliver the course content taking into account the presence of a person with disability, trying to ensure absolutely comfortable and friendly atmosphere, presenting the matter in an appealing and entertaining way. Most of it was conversations, interesting stories from all over the world, making comparisons between the Bulgarian way and style of behaviour and stereotype with other nations and cultures.

The second course was on basic computer literacy. The trainer of the course was a teacher of computer science. The IT facilities at the school serve as a good basis for organizing and conducting courses out-of-school curricula. 

The mentally disabled who participated in the course along with the others were M. M. (24 years old) suffering from congenital oligophrenya who has graduated the 12th grade of secondary education and V.V. (31 years old) suffering from children’s cerebral palsy (CP). Both young men are slightly mentally disabled. The boys had participated in the BQ part of the pilot study, where they met their respective accompanying educational assistants.

As regards the performance of the slightly mentally disabled involved both educational assistants consider that with the help of an educational assistance, people with slight mental disabilities could be successful in most education courses, either for vocational training or for leisure time activities.
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